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Saint Mary’s Catholic College
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Realise Your Dignity -

Student Behaviour Support Plan



Mission and Vision
Saint Mary’s Catholic College is a learning community which seeks to Realise the Dignityf all through
a commitment to equity, excellence and the Benedictine Tradition.

Our College Motto is:
Realise Your Dignity

School Context

Saint Mary's Catholic College is a regional co-educational Catholic College offering quality inclusive
education to students in the South Burnett region. The College belongs to the community of over 130
Catholic schools in the Archdiocese of Brisbane and provides a seamless education for students from
Prep to Year 12. The College has been proudly serving the families of the South Burnett district since
1990, following the amalgamation of the St Mary's Parish Primary and Secondary Schools, and has an
enrolment of approximately 500 students.

Saint Benedict

Saint Benedict is one of the patrons of our College. John Bede Polding gave to the Sisters of the Good
Samaritan the Rule of St Benedict, the rule from which he himself and generations of Benedictines
have drawn life. The Good Samaritans taught at Saint Mary’s from 1934 to 2002 and have left the
tradition of Benedict with our College community. We commit ourselves to serving God and
neighbour. At Saint Mary’s, this tradition is lived out through our 5 B’s:

Be Respectful
Be 3af

Be Just

Be Responsible

Be your Best

Consultation and Data Review

Saint Mary’s Catholic College adopted the Positive Behaviour for Learning Framework (PB4L) and
developed the Five B’s in 2011. Since then, staff have been involved in PB4L professional learning to
develop a continuum of student supports for the College.

The Saint Mary’s Student Behavior Support Plan (SBSP) has been updated in 2018, in consultation
with the Principal, Staff, Parents and College Board and will be reviewed every 2 years in light of the
growth and changing nature of the College.



The Student Behaviour Support System (SBSS) is the behaviour database that teachers utilize to
record, analyse and respond to students. This system also assists teachers to discern patterns of
behaviour and determine appropriate levels of response.

Beliefs about Learning and Behaviour
Our beliefs about student behaviour and learning unify us and direct our action. The following beliefs
reflect current literature in positive behaviour and learning research.

1 Schools play a vital role in promoting the intellectual, physical, social, emotional, moral and
spiritual and aesthetic development and wellbeing of young Australians (Melbourne
Declaration

1 For behaviour to change and to achieve progress in learning, all staff must use positive
approaches that strengthen relationships

1 Every day at school, students have the opportunity to learn social skills through the Personal
and Social Capability embedded in the Australian Curriculum (ACARA)

1 Behaviour is learned, therefore responsible behaviour can be taught. Student behaviour can be

taught using the same strategies used to teach the curriculum

All students can learn with adequate time and support

All teachers can improve their practice with adequate time and support

Student behaviour support is a collaborative effort. In partnership with parents and carers, we

are committed to the success of each student

1 Anintegrated system of school wide, classroom and individual student support can play a
central role improving behavioural outcomes and developing learning dispositions for
students.
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Our Student Behaviour Support Approach - PB4L

What is Positive Behaviour for Learning?

PB4Learning is about people, practices and processes - it is not a program but the way we do work. A
focus on learning, capability building, wise and thorough use of data, and identifying and spreading
good evidence-based practice are all integrated into the PB4Learning strategy.
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Theoretical and Conceptual Characteristics

The theoretical and conceptual understandings of PB4Learning are firmly linked to Behavioural Theory
and Applied Behavioural Analysis (Carr et al., 2002)his perspective emphasises that observable
behaviour is an important indicator of what individuals have learned and how they operate in their
environment, behaviour is learned and rule governed, environmental factors are influential in
determining whether a behaviour is likely to occur and new and alternative pro-social behaviours can
be taught (Sugai & Horner, 2002; Sugai et al., 2008).



Continuum of Support and Key Features

An important component of PB4Learning is the adoption of a continuum of behavioural supports that,
like academic instruction, acknowledges that students will need differing levels of behavioural
interventions and supports to be successful at school. Within the continuum there are three levels of
support. These three levels will be outlined in this plan.

} Individual or Tier 3
Y Individual Students
—_ I Assessment Based
9 Intense, durable intervention

Targeted or Tier 2
9 Students At-Risk
9 High Efficiency
1 Rapid Response

Universal or Tier 1
{ All students

1 All settings
{ Preventative, Proactive

By building a connected continuum, everyone in the school is aware of how each level of support is
connected to the universal systems i.e. every targeted and individualised intervention uses the
universal set of behavioural expectations to increase the likelihood of maintenance and generalisation
to other context.

Tier 1 Universal Behaviour Supports

The universal approach of establishing expected behaviours at Saint Mary’s acknowledges and
demonstrates the 5 Benedictine Values:

Be Respectful, Be Responsible, Be Safe, Be Just and Be Your Best

These five values are reflected in behaviour expectations across all school settings. Students in each
year level are taught what it looks like, sounds like and feels like to live out these values. These values
permeate the whole college, both inside and outside the classroom. They also guide how students,
staff and parents communicate and work with each other. The following matrix outlines our expected
behaviours across the College and these behaviours are to be taught and modelled by all staff.
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realise your dignity

Expectation School Transport

Be Respeciful

Of self, SMCC staff,
fellow students and
the environment.

» Listen to and follow teacher and
staff instructions

= Take pride in and care for own,
others and school property

» Be quiet and reflective during
prayer and in sacred spaces

* Keep personal space and be
respectful of the space of others.

= Arrive promptly to the eating area
and remain in your area/seat until
the 10-minute bell

= Respect your eatihg area and help
tidy up rubbish and food scraps

= Appreciate that people like
different foods

* Follow the tuckshop rules and use
your manners

» Listen to duty staff's direction
= Use appropriate, positive language

= Enjoy our gardens and help to
keep them looking beautiful by
staying out of them

= Look and actively listen when
others are speaking

= Keep noise level low

* Allow others to participate and
contribute

= Be polite to community members

= Follow teacher and bus driver
directions and expectations

= Listen and observe crossing
supervisor's instructions

* Be courteous to each other and
community members

Be Safe

Following school
rules and making
good decisions

* Keep hands and feet to yourself

* Use objects and equipment for
their intended purpose

» Enter and leave a dassroom with
teacher permission

= Some children have allergies so
sharing food can be dangerous so
eat only your food from home

= Maintain 'hands off rule
= Wear your hat when outside

= Remain safe by staying in
appropriate areas.

= Stay in bounds
= We share the space with everyohe.

» Play chasing/running games in
designated areas only

* Remain with your friends and stay
in your own play area

= Wear your hat

= 5it correctly on chairs
= Keep hands and feet to yourself
= Stay with your designated group

= Wait until the vehicle is completely
stationary.

» Remain behind the fence at bus
stop

* Keep body parts and belongings
inzide the windows of moving
vehicles

* Remain seated in the vehicle with
seat belt on (if available)

Be Just
By accepting and

treating others fairly.

= Welcome, accept and include
others

= Care, support and show cohcern
for others

* Recognise and respect that
everyone has a right to learn

= Treat others as you would like to
be treated

= Wait your turn in the tuckshop
line
» Be inclusive of all classmates

* Ask people to join in
conversations and play

» Take left over food home

* Play fair and be friendly

= Display good sportsmanship
* Include others in games.

* Ask others to join in the fun
= Take turns

= Help others when needed

= Share our space and be mindful
of how others use pathways and
common areas

* Use positive, appropriate and
supportive language

* Be friendly and helpful

= Wait patiently for the car/bus to
arfive

» Board the bus in an orderly and
respectful manner, being aware of
those around you

Be Responsible

Organised, prepared
and actively engaged

= Complete work to the best of your

ability
= Ensure all matefials and
equipment are brought to class

= Be on time and punciual to class
and activities

= Self-manage my learning tasks at

school and home

= Put your rubbish in the bin

= Place belongings in your locker/
bag

= 5it down to eat

= Follow duty staff's directions in a
timely mannher

= Use play equipment as intended
appropriately

* Be prepared and ready for class
when the bell rings

= Be a role model- set a good
example

= Wear your school uniform with
pride

= Wait patiently considering others

= (Care for and assist younger
students

= Wait in your designated pick up
area

Be Your Best
Engage, contribute

and participate fully.

= Have a positive attitude and a
growth mindset

= Challenge yourself and be an
adwventurous learner

= Be a self-aware and self-directed
learner for life

» Respect others personal space
* Follow expectations/rules

* Report incidents to staff member
on duty

* Demonstrate a positive attitude
during play

* Show good sportsmanship and be
generous with praise

* Be ready and willing to participate
in all activities

= Try the activities and give yvour
best effort.

= Support and encourage your
classmates

* Follow seating plan on the bus

* Be mindful of other waiting traffic
and get into vehicle promptly




Focus - teaching expected behaviour
In addition to teaching these behaviours in class, there are opportunities to reinforce our values
through the teaching of expected behaviours in the following ways:

Assemblies — whole school, year level, primary and secondary
Pastoral Care lessons

Bounce Back and Unleashing Personal Potential (UPP) programs
Reflection days and student retreats

Camps and excursions

Presentations by members of the community

Student leadership program

Extra-curricular programs

Lunch time clubs
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Feedback - encouraging productive behaviours for learning

Feedback should cause thinking (Dylan Wiliam, 2011). In education, we use the term feedback for any
information given to students about their current achievements (Wiliam, 2011 pp.122). Feedback to
students provides them with the way to move their learning forward and make progress in their
learning.

At Saint Mary’s, we encourage and motivate students, both as they are learning the expected
behaviours and then to maintain those skills and dispositions as students become more fluent with
their use. Specifically, our encouragement system includes:

Student of the week awards

Realise your dignity awards that focus specifically on the Benedictine values
Benedictine Awards each term

Positive reinforcement in the classroom, including incentive or reward systems, specific
positive feedback and positive relationship building (student to teacher; peer to peer)

1 Presentation of Christian Living Awards each year
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Tier 2 Targeted Behaviour Support

Targeted interventions play a key role in supporting students at risk of academic and social problems
and may prevent the need for more intensive interventions (Sailor et.al.,, 2009). These students
consistently have trouble with low level but disruptive behaviours that are detrimental to instruction
and interfere with their own learning. Targeted inventions should be timely and responsive and use
similar strategies and social curriculum across a group of students.

Students are identified proactively, either through SBSS data, attendance data, teacher identification,
or through the request for supportunction in SBSS. Our targeted supports have systems in place to
monitor student progress, make modifications, and gradually decrease support as student behaviour
and engagement improves.

Targeted supports at Saint Mary’s include:

9 Skills Courses such as Fast Trackers and Robotics Club
1 Checkin - Check out process (CICO)

Tier 3 Individualised Behaviour Support

Successful outcomes for students whose behaviour has not responded to universal or targeted
supports are dependent on our ability to intervene as early as possible with appropriate evidence-



based interventions. A function-based approach is an essential feature of Positive Behaviour 4
Learning.

Functional Behavioural Assessment (FBA) is a collection of methods for obtaining information
about the antecedents (things that student experiences before the behaviour of interest), behaviours
(what the student does) and consequences (what the student experiences after the behaviour of
interest. The purpose is to identify the reason (function) for the behaviour and to use the information
to develop strategies that will support positive student performance while reducing the behaviours
that interfere with the student’s successful functioning at school (Witt et al., 2000). The FBA together
with the function-based intervention procedures provide the bulk of the information needed to
develop an effective and long-term Behaviour Intervention Plan that eliminates problem
behaviours, increases desirable behaviours and changes settings so that desirable behaviours are
more likely to occur.

Interventions linked to the function or purpose of the behaviour, have proven to be more effective
than interventions that simply increase reinforcement for “appropriate” behaviour and penalties for
problem behaviour (Umbreit et al, 2007).

Individual Support interventions offered at Saint Mary’s Catholic College include:
9 Functional Behavioural Assessment and designing and Individual Behaviour Support Plan
1 Guidance Counsellor support services
9 Student Support Team case management - planning and implementation of individualised
support plans and monitoring data
1 Partnerships with outside support agencies and specialists

Feedforward z Respanding to Unproductive Student Behaviour

Even with our positive approach to teaching and supporting appropriate behaviour, some
unproductive behaviour will still occur. Some students do not know how to perform the expected
behaviour. For other students, they are not sufficiently motivated or invested in using the appropriate
behaviour even when they understand what is expected. A summary of the way teachers should
respond to unproductive behaviours is contained in the flowchart provided.
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A Continuum of Reponses

We have a system in place to respond to unproductive behaviours from Minor Behaviours to Major
Behaviours. This continuum thinking begins with clarity between those behaviours that can and
should be managed by staff, within the context of the classroom and non-classroom settings and those
that are serious enough to warrant a referral to Middle or Senior Leadership. The definitions of Minor
and Majors behaviours have been included in Appendix B and some suggested management strategies
are included in Appendix C.

Teachers typically respond to Minor Behaviours using best practice that includes reminders of
expectations, re-directing to learning and re-teaching behaviours. Appendix B includes a brief
summary of practices that may be utilised. As with all strategies to address inappropriate behaviour,
they should be done privately and with instructional demeanour.

There are three evidence-based approaches that we use at Saint Mary’s Catholic College to
feedforward and respond to unproductive behaviours and the strategies used are listed in table
below:

De-escalation Problem-solving Restorative
Supervised time out in a safe | Teacher initiated Time Out | Restorative conversation
space in the classroom

SBSS request for support Restoring relationships
Buddy Class - supervised
time out in a safe space Collaborative problem- Social Justice
outside of the classroom solving conversation

(Reflection sheet)
Decrease demands
Teacher - student

Time Out with Leadership conversation
(Pastoral Leader or Senior
Leader) person Goal setting

Negotiated Time Out (Brain | Confiscation

Break card)

Mentoring
Withdrawal from class(es)
to continue learning Parent contact
Individual Crisis Support Parent meeting

and Management Plan
Teacher - student - parent
meeting

Teacher - student -
leadership meeting

Formal sanctions

Formal sanctions include the following:
1. Detention
2. Suspension
3. Negotiated Change of School
4. Exclusion



It is expected that formal sanctions will be imposed only when all other reasonable steps to deal
with the situation have been taken, unless the situation is serious and immediate. The proposed action
should appropriately address the best interests of the student and the security, safety and learning
environment of other members of the school community. Following segregation, re-entry consultation
will occur with the student to provide feedback and restorative planning and support. Discussions and
ongoing evaluation may be undertaken in collaboration with appropriate available support networks.

Detention

Differences exist between responses for Primary and Secondary students because of different
developmental levels. The Principal of the school], if satisfied that a student has behaved in an
inappropriate manner, may impose a detention on that student. This authority may also be delegated
to teaching staff in accordance with this Student Behaviour Support Plan.

Suspensions
Suspension should be used only when other available measures have been implemented without
success, where the situation is serious, or demands an immediate response.

A student should be suspended for the shortest time necessary, and the school, the student and their
parents/caregivers should use the suspension period as an opportunity to both reflect on the current
difficulties and develop positive, student-focused re-engagement strategies.

The Principal may suspend, full-time or part-time, a student from the school for a period up to 10
school daysor part thereof, if satisfied that the student has behaved in an inappropriate manner, or if
the Principal believes that the student’s attendance poses an inappropriate risk to members of the
school community. A suspension may take place in school or out of school.

In the absence of the Principal of the school, the Acting Principal may exercise the authority to
suspend. The Principal may delegate this authority to other members of the school’s leadership team
in his or her absence.

Re-entry process

The re-entry conference will usually take place in the school and will be facilitated by the Principal. In
instances where there has been a problematic relationship between a parents/caregivers and the
school, the Principal may find it beneficial to call upon a third party such as the Senior Leader or
Guidance Counsellor, to facilitate the meeting.

If, despite the school’s requests, parents/caregivers are unwilling to attend a re-entry meeting, the
Principal should refer the matter to the BCE Senior Leader. Alternative options may need to be
considered to facilitate the student’s return to school. Alternatively, the BCE Senior Leader, in
consultation with the Director-School Services, may consider commencing proceedings for exclusion.

Students attending special programs, such as school-based apprenticeships or training, are not
automatically precluded from attending their program if they are suspended. This will be determined
by the school, parents and the training provider. The determination should occur before the student is
next due to attend the program.

Negotiated Change of School

In some circumstances, a change of school to another Catholic school, to a school in another sector, or
to an alternative educational setting, may be agreed to be the most appropriate means to responsibly
support a student’s wellbeing and/or learning needs. Such a change, known as a negotiated change of
school, offers the student an opportunity for personal growth and for a fresh start in an environment
more suited to the student’s needs and circumstances.



Negotiated change of school for a student may also be an appropriate method to protect the wellbeing
of a school community (for example, when a student’s continuing presence poses a danger to that
community’s safety).

The Principal will provide the parents/caregivers with an opportunity to discuss the implications of
the negotiated change of school and provide information about why the change is being proposed.

Exclusions

In extreme circumstances, a Principal may, in consultation with the BCE Senior Leader, make a
submission to the Director - School Services, recommending the exclusion of a student from a
Brisbane Catholic Education school. The Director - School Services, will, in turn, forward this
submission with his/her own recommendation to the Executive Director for decision.

Saint Mary’s will follow BCE guidelines with regard to any application for exclusion to the Executive
Director.

Process for Appeals
Appeals by parents/caregivers, or students living independently, are made to

1 The Principal of the school: in relation to a decision to suspend a student for less than
three (3) days. Parents/caregivers, or students living independently, who consider that either
correct procedures have not been followed, or that an unreasonable decision has been made,
may appeal a suspension that is less than three (3) days to the Principal

1 The BCE Senior Leader: in relation to a decision to suspend a student for more than
three (3) days from a particular school

I The Executive Director: in relation to a recommendation to exclude a student from a
Brisbane Catholic Education school.

Note: The fact that an appeal has been lodged does not suspend the operation of the suspension or
exclusion.

Bullying and Cyber Safety

Principles
The following principles reflect our Vision, Mission which underpin our processes and procedures in
dealing with matters of bullying and harassment:

1 The approach will be pastoral, aiming at resolution, deserving of justice, compassion and
forgiveness, and taking the safety of all students into consideration.

1 The focus of the process will be educative and promote personal growth and supported by year

level specific programs and strategies.

The process will be consistent from Prep - 12, considering age and individual needs.

Appropriate levels of communication to stakeholders will be maintained with respectful

confidentiality.

1 Incidents of unacceptable behaviour will be documented and monitored, and this procedure
will be consistent across our campuses.

1 Consequences will take into consideration the circumstances of the stakeholders and the
maintenance of a safe campus.
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Saint Mary’s Catholic College does not tolerate bullying or harassment in any form.
All members of the College community are committed to ensuring a safe and caring
environment that promotes personal growth and positive self-esteem for all.



Our Common Procedure
All reported incidents of bullying or harassment are taken seriously and will be investigated.
Reported incidents may come from parents, students, staff and friends of the College.

Anti -Bullying and Harassment Procedure

Staff member obtains details from those involved, including

bystanders

MINOR INCIDENTS

Incident is documented and
recorded in SBSS

Staff member responds to
the incident

Details of incident are
updated in SBSS, including
responses and follow up

MAJOR INCIDENTS

Staff member advises Well-
being Middle Leader and
either the Head of Primary
or Head of Secondary

Incident or report of
bullying is documented and
recorded in SBSS by staff
member within 24hours

Middle Leader, HOP or HOS
collect written accounts
from those involved and
then complete the bullying
record on SBSS

Parents/Carers are directly
contacted and will be
requested to attend a
meeting

Responses are determined
(including formal
sanctions). Ongoing support
and monitoring (through
SBSS) occurs

Meetings and
communication with
parents/carers will be
ongoing throughout the




Rights & Responsibilities

A “RIGHT” belongs to me. We ALL have the same rights. There are NO rights without responsibilities.
“RESPONSIBILITIES” are things that I should do without being told - some things for others, some for
myself.

RESPONSIBILITIES ensure everyone’s RIGHTS

RIGHTS
9 Each person has the right to be safe and free from harassment and for his/her property to be
safe.
Each person has the right to learn.
Each person has the right to be happy and enjoy our College.
Each person has the right to have a pleasant, healthy and safe environment.
Each person has the right to be in a College well regarded in the community and, as students at
the College, each person has the right to be treated with respect and understanding.
1 Each person has the right to express concerns through appropriate channels.

E N

CORRESPONDING RESPONSIBILITIES
1 Respect all people, personal property and others’ rights; observe safety rules; report bullying,
harassment and/or theft.
Remain focused on my learning; do not disrupt the learning of others.
Respect and protect others’ rights to the same happiness and enjoyment.
Care for the College environment; avoid unhealthy and dangerous practices.
Behave in a way that reflects well on themselves, their family and the College; be polite; show
appreciation; treat all with respect and understanding.
9 Contribute positively to decisions.
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Definitions
Bullying is deliberate, hurtful behaviour, repeated over time, where it is difficult for those being
bullied to defend themselves.

Harassment and intimidation are forms of bullying, usually non-physical in nature, where a person is
repeatedly treated badly by a stronger group or individual owing to membership of a social group
(racial, religious, sexual).

Examples of Bullying
1 Verbal: put-downs, name-calling, teasing, gossip, hurtful phone calls, racist remarks, threats.
1 Physical: hitting, kicking, pushing, holding, tripping.
1 Emotional: unreasonable and continued exclusion from a group, taking or damaging property,
spreading rumours by verbal, written or electronic means.
1 Cyber: text, emails, chat rooms, blogs.

Our stated principles lead us to consideration of the following in determining outcomes that align with
our Vision, Mission.

Matters for Consideration
9 Future safety of students and staff.
Occurrence and frequency of previous serious incidents.
Severity and significance of the incident.
Signs of remorse.
Previous strategies/support in dealing with incidents involving the students(s).
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9 Individual and family circumstances that impact on the student. These may provide an
explanation, but not an excuse.

Minor Incidents: Verbal banter, Teasing (one off), Physical jostling

Consequences may include:
1 Reminder and/or verbal correction
1 Withdrawal, detention, or an imposition
1 Mediation between parties

Significant Incidents: Wilful physical harm, wilful property damage, continued harassment,
Intimidation, unfair and continued exclusion from a group, sexual harassment, spreading rumours,
cyber bullying.

Consequences may include:

Personal reflection and apologies

Parent contact

Withdrawal from classes/playground

Interview

Restorative conversation

Undertake counselling or bullying education program
Detentions

Suspension - internal or external

Police involvement

Recommendation to Brisbane Catholic Education for exclusion of a student
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Effective School-wide Systems in place
n Expectations have been taught and
practiced <

Figure 1

n ACARA general capabilities are
integrated with content areas

o n Expected behaviours are reinforced >
> n Positive class environment il
n Effective Classroom pedagogy
\/
Problem Behaviour Occurs .
The student is not responding to the class Office ) School Leadership
supports managed Team Responds
Behaviour data is collected
I
Teacher managed
1. Reteach behaviour
2. Reinforce appropriate behaviour /
provide corrective feedback No
- o Student
3. Provide additional supports e.g. > :
e Behaviour Yes
prompts or cues or additional
o N Improves
opportunities for practice
4. Monitor staff reactions to behaviour \/
Student
No Requires More
] Support
Review Data PP
Look for Patterns
Student -
Yes Behaviour No Non-violent Crisis Intervention 0 Whencrisis Yes
| Behaviour Level Staff Approaches management IS
mproves - PP - being employed *
1. Anxiety 1. Supportive
2. Def_ensive 2. Directi_ve > n When minor Teacher /Leadership nominates
3. Actlng out person 3. NCI/Risk management - behaviours are student for Targeted supports
4 Tension Reduction 4. Therapeutic rapport becoming frequent 1. Fills out a request form
Behaviour intensivyes b r 2. Gathers behaviour data and
increases frequency 4 D When students are anecdotal notes
being referred to 3.  Talks to support team
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Universal Response to Problem Behaviour Adapted from the University of Missouri Centre

for School-wide behaviour Support
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Effective School-wide Systems in place

‘ Figure 2
Student NOT responding to Universal
supports
Referred for Targeted Supports L. A A
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Use escape as a reinforcer organisation
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Descriptor Definition Example/Non-Example
1 Inappropriate verbal language | Student engages in low intensity instance of Calling someone an “idiot”, swearing if they kick
inappropriate language their toe
2 Physical contact Student engages in non-serious, but inappropriate Pushing in the tuckshop line
contact
3 Defiance/non-compliance Student engages in brief or low intensity failure to
respond to adult requests
4 Minor Disruption Student engages in low intensity, but inappropriate | Calling out, talking to a peer in class
disruption
5 Uniform violation - Minor Students wears clothing that is near but not within Wrong socks, wrong shorts for sport
the school’s dress code
6 Technology Violation - Minor Student engages in non-serious but inappropriate
(as defined by the school) use of mobile phone, mp3
player, camera and/or computer
7 Property misuse Student engages in low intensity misuse of property | Using equipment contrary to its design or purpose
8 Late Students arrive late to class Tardy late to class not late to school as this is often
beyond the control of a primary school student
9 Out of Bounds Student is in an area within the school grounds that
has been designated “off limits” at that particular
time
10 | Lying/Cheating Student engages in “White Lies”
11 | Teasing I[solated inappropriate comments (ongoing teasing
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Descriptor Definition Example/Non-Example
1 Verbal Aggression Language directed at others in a demeaning or Swearing, aggressive stance, language directed to
aggressive manner hurt or show disrespect, intimidating body
language, intimidating tone of voice
2 Physical Aggression Actions involving serious physical contact where Hitting, punching, hitting with an object, kicking,
injury might occur pulling hair, scratching etc.
3 Harassment/Bullying Student delivers disrespectful messages (verbal or | Disrespectful messages include negative
gestural) to another person that includes threats comments based on race, religion, gender, age,
and intimidation, obscene gestures, pictures, or and/or national origin; sustained or intense verbal
written notes attacks based on ethnic origin, disabilities or other
personal matters
4 Defiance/non-compliance - Major | Refusing request of a teacher or supervisor,
talking back in an angry and/or rude manner to
staff, ignoring/walking away from staff, running
away
5 Major Disruption Persistent behaviour causing an interruptionina | Sustained loud talking, yelling or screaming; noise
class or an activity with materials; and/or sustained out-of-seat
behaviour
6 Major Dress Code Violation Student wears clothing that does not fit within the | “Gang” undershirts, offensive T-shirts etc.
dress code of the school
7 Property Damage/Vandalism Student participates in an activity that results in Throwing a computer, graffiti of school buildings,
substantial destruction or disfigurement of arson
property
8 Skip Class/Truancy Students leaves class/school without permission
or stays out of class/school without permission
9 Theft Student is in possession of, having passed on, or
being responsible for removing someone else’s
property
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Descriptor

Definition

Example/Non-Example

10

Forgery/Plagiarism

Student has signed a person’s name without that
person’s permission (forgery). Plagiarism is
submitting someone else’s work as your own. It
occurs when a writer deliberately uses someone
else’s language, ideas, or other original (not common
knowledge) material without acknowledging its
original source.

Refer College policy on plagiarism

11

Major Technology Violation

Student engages in inappropriate (as defined by
school) use of cell phone, music/video players,
camera, and/or computer.

Accessing inappropriate websites, using
someone else’s log in details, inappropriate
additions to Facebook (written and images)

12

Use/possession of Alcohol

Student is in possession or is using alcohol

13

Use/possession of Other Drugs

Student is in possession of or is using illegal
drugs/substances or imitations or is using
prescription drugs contrary to their doctor’s
directions

14

Misuse of Legal Drugs

Inappropriate use or distribution of legal
drugs/medications

Intentionally overdosing of ADHD medications.
Sharing around an inhaler to get a “Buzz”

15

Use/possession of Tobacco

Student is in possession of or is using tobacco either
at school or on the way to and from or at any time
they are in school uniform

16

Use/possession of Weapons

Student is in possession of knives or guns (real or
look alike), or other objects readily capable of
causing bodily harm
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17 Use/possession of combustibles Student is in possession of substances/objects
readily capable of causing bodily harm and/or

gasoline, lighter fluid)

property damage (matches, lighters, firecrackers,

18 Bomb Threat/False Alarm Student delivers a false message of possible
explosive materials being on-school site, near
school site, and/or pending explosion with the
intent to disrupt school

The intent is one of a “prank” to disrupt the school
day and/or Emergency Services




Appendix C

Strategies to Manage Minor Behaviour
(The key classroom strategies to be utilised by teachers will be reviedugithg 2018 in response to
professional learning opportunities provided)

Technique Explanation

Proximity Every teacher knows how effective it is to stand near a
child who is having difficulty. This technique is the
strategic placement/movement by the teacher in order to
encourage positive behaviour. The teacher is a source of
support and strength and helps the student to control his
impulses by her proximity.

Signal Teachers have a variety of signals that communicate to the
Non-verbal Cue student what is expected. These non-verbal techniques
include such things as eye contact, hand gestures, a card
system, picture cues, etc. Such simple cues suggest that the
teacher is aware of the student’s behaviour and is prepared
to intervene if the behaviour continues. This works best
when the teacher has a relationship with the student(s) and
the non-verbal cues have already been taught to the group.
Ignore/Attend/Praise | This technique is based on the power of praise or specific
positive feedback. The teacher praises an appropriately
behaving student in proximity to the inappropriately
behaving student. The praise serves as an indirect prompt
for the misbehaving student and reinforcement for the one
behaving appropriately. When the student exhibits the
appropriate behaviour, attention and praise is then
provided.

Restitution “Involves having the student compensate for any damage
that is a result of his or her actions. Restitution is required
to repair any damage done, restore the environment to its
original condition, or make amends to persons who were
affected by the behaviour”. (p.453 Scheuermann & Hall,
2012)

Re-Direct This strategy employs a very brief, clearly and privately
stated verbal reminder of the expected behaviour. A re-
direct includes a specific restatement of the schoolwide,
non-classroom or classroom rule/procedure. A re-direct
emphasis the “what” of the behaviour instead of the “why”.
Re-teach Re-teaching builds on the re-direct above and re-teaches
the specific expectation in question and reminds of the
procedures or routine for doing so. It capitalises on the
teachable moment to review the expectation more
thoroughly yet briefly. Asin all instruction, you label the
skill, teach and show, and give the student the immediate
opportunity to practice demonstrating the behaviour. Once
the student uses the appropriate behaviour, specific
positive feedback should follow.
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Strategies to Manage Minor Behaviour (cont @)

Provide Choice

Providing choice can be used when re-directs or re-
teaching have not worked. This is the statement of two
alternatives - the preferred or desired behaviour or a less
preferred choice. When options are paired in this way,
students will often make the preferred choice. Pause after
providing the choice, and when the student chooses wisely,
provide praise.

Student
Conference

This is a lengthier re-teaching or problem solving
opportunity when behaviour is more frequent or intense.
The behaviour of concern is discussed, the desired
behaviour is taught, and a plan is made to ensure the
behaviour is used in the future. A student conference might
include practice.




